GUIDED READING
Definition: The purpose of guided reading or small group reading instruction is to meet the instructional reading needs of students in order to accelerate learning.  During guided reading, teachers work with students in small groups using a variety of leveled texts across genres in order to teach/practice the strategies used by readers.  The teacher scaffolds student learning so that the student can practice new skills and read as independently as possible.  The focus of guided reading is problem solving and application of reading skills.  Students are flexibly grouped according to their needs and books are carefully chosen by the teacher.  When grouping students, attention should be given to accuracy, fluency and comprehension.  Students should read material at an instructional level, between 90-94% accuracy.  An essential tool used to determine a student’s accuracy as well as the cueing systems used or neglected is the running record. 

(For information on running records proceed to:

 http://classroom.jc-schools.net/read/runrecords.html )
Reading should sound expressive, phrased and read at an appropriate rate.  Students should understand the text and this can be informally assessed through retelling and questioning.
Easy, Instructional and Challenging Text

· ‘easy’ – 
Texts that can be read fluently and with prosody (meaningful phrasing and expression). A running record taken on this material will yield a score of 95%-100%.  This level of text provides opportunities for teachers to observe processing that is already in place and provides students opportunities to practice and become fluent processors of text.
· ‘just right’ or instructional – 
Efforts are made toward reading fluently and with prosody. A running record taken on this material will yield a score of 90%-94%.  This level of text is optimal for teaching and acceleration without overburdening the reader.
· ‘hard’ or challenging – 
There is little fluency or prosody because student must stop to solve many words. A running record taken on this material will yield a score of below 90%.  At this level of text the reader looses the support of the meaning of the text and the work required to read accurately, fluently and with understanding in nearly impossible.
Forming Small Groups – Things to Consider

Emergent: 
Readers at this stage of development are learning to track print, notice and use patterns in text, use pictures to support prediction and confirmation of text, and attend to graphophonemic information.  Students are beginning to cross check one source of information against another and begin to self-correct their reading.  Students at this stage can retell their simple stories.  Children at this stage need many, many books to read and practice.


Early:  
Readers at this stage of development are beginning to notice spelling patterns, monitor their own reading with greater confidence, use all sources of information (meaning, structure and visual), and acquire and retain many high frequency words.  Students are beginning to use words more than pictures in their reading.  They can remember and retell their stories and the reading sounds more fluent, especially on rereading.  Students reading at this level point only when necessary to problem solve.  Children at this stage also need many books but not as many as emergent readers as the books for early readers might be longer and contain more words on a page.  Books for early readers should include a variety of genres.

Transitional:  
Readers at this stage are becoming more flexible in decoding words and have begun to anticipate that not all words follow the rules.  Children begin to use sources of information quite flexibly and quickly and reading sounds smooth as they process text ‘on the run’.  Students at this stage can read and understand stories with multiple events and can read in a variety of genres with less support.  The reading at this stage sounds phrased and fluent most of the time and readers will reread to sound more fluent as they “gather up” understanding of the story.  Students at this stage are reading beginning chapter books and are using text features to guide themselves in their understanding of informational text.

Fluent:  
Readers at this stage decode multi-syllabic words and are fluent and flexible word solvers.  They define and understand more sophisticated vocabulary.  They anticipate a wider range of book and language structures and read them fluently.  Readers at this stage employ a number of comprehension strategies such as visualization, inferring and synthesizing.  They are able to sustain fluent reading over longer periods of time and adjust their reading rate based on the purpose of their reading.  Students at this stage are better equipped to self-select appropriate books for independent reading.
Guided Reading Environment and Schedule
Guided reading or small group reading instruction takes place during Reading Workshop.  A reading table or conference space should be established and materials necessary for instruction should be easily accessible.  A daily schedule might accommodate 2-3 flexible groups per day, depending on the needs of the class and the time constraints of the schedule.  It is not necessary to meet with every child every day, but it is essential to meet with struggling readers, those reading below grade level, every day.  A typical guided reading group should last about 20 minutes.
Materials for Guided Reading
Assessment Notebook

Planning Sheets
Storage boxes or baskets 

Running Records

Book Bags

Dry erase markers, boards erasers

Magnetic letters


Whiteout tape

Highlighting tape 

Sticky notes



Markers 

Paper

Charts

Structuring a Guided Reading Session
A Guided Reading session should include…
· Familiar reading – Children individually reread books from their ‘book boxes’ in quiet voices while teacher observes reading behaviors and fluency.
· Running Record on a previously introduced book – The teacher may take a running record on one student per day using a previously introduced book.  It is important that the running record not be a book that has been practiced or taken home.
· One or two teaching points – One or two teaching points are selected based on observations made during the running record or based on strategies the teacher would like to introduce in order to help the group accelerate in their reading.
· Response to reading or a bit of writing or a bit of word work – Time does not permit all of these in every guided reading session but carefully choosing one teaching piece that connects to the reading or teaching point can be most helpful in helping students to see the generative nature of reading and writing.
· Introduction of new text – The teacher introduces a previously selected text.  The introduction may include, but is not limited to, previewing the story through discussion and pictures, a strategy for solving a word or words from the text, introducing or practicing an unusual structure or introducing new vocabulary or modeling/practicing a new reading strategy. 
Guided Reading instruction is a flexible teaching framework that changes across a unit, a marking period and/or a grade level.
Web Resources
http://www.hubbardscupboard.org/guided_reading.html

 http://wik.ed.uiuc.edu/index.php/Guided_Reading
http://olc.spsd.sk.ca/DE/PD/instr/strats/guided/guided.html
http://independence.fhsd.k12.mo.us/cekstrom/reader's_workshop.htm
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