SHARED WRITING
Definition:  Shared Writing is a teaching process where the teacher and the children write the text together.  The pen is shared between teacher and children to involve children in the writing process.  The teacher controls the pen but invites the children to write parts that they know and the teacher fills in the unknown.  The teacher uses chart paper or a whiteboard, markers and white correction tape. Additionally, shared writing can be the result of a group conversation about ideas, composing, content, organization, voice and conventions.
Structuring Shared Writing:  Shared writing can be done in a whole group setting or a small group setting.  The teacher generally begins with a teaching objective derived from something she’s noticed about the writing behaviors of the group or a new concept she’d like to introduce.  A shared writing lesson may be organized in the following manner.

· Teacher selects a teaching point.   “As I’ve read your writing I’ve noticed ________”
· Teacher models the new strategy.   “Let me show you how writers ________”

· Teacher provides opportunities for students to practice the strategy with guidance.  “Let’s try this out as we write together”

· Teacher reminds students to practice the strategy when they write independently.  “Remember to practice what you’ve learned as you write with your partners or by yourself.”

· Teacher assesses student use of the strategy, looking for opportunities for students to share their new learning or opportunities to reteach.  

Description of Shared Writing in Grade Level Classrooms:
Kindergarten
Teaching Objective:  Writers write from left to right    

· Teacher calls small group or entire group to group area.
· Teacher read a selection of familiar big book texts, moving a pointer from left to right.

· Teacher asks the students what they notice about how the text is written.

· Teacher invites a few children to come to the text and model moving the pointer from left to right.

· Teacher models left to right movement as she writes a student’s name.

· Teacher invites students to help compose some short sentences using student names and modeling the left to right writing behavior.  As the teacher records the words she frequently asks students, “Which way do I go?  Now, which way do I go?” to reinforce left to right movement in writing.

· The teacher reminds students to remember to use this concept as they begin writing in Writer’s Workshop.

First and Second Grades
Teaching Objective:  Writers periodically stop to ask themselves what else their reader would want to know.
· Teacher calls small group or entire group to the group area.
· Teacher begins with a previously selected piece of student writing.  The student author or the teacher reads the piece to the group. 

· The teacher models by pulling one idea from the writing and rewriting it on chart paper.  She asks the author how/why questions that would help clarify the author’s idea and give more information to the reader.  The teacher and the author discuss addition that could be made to the piece.  The teacher records the information on the chart.
· Repeat this process one or two more times at other points in the piece, inviting other students to ask questions of the author while the teacher confers with the author and records the additions on the chart paper.

· During Writing Workshop, the teacher asks students to confer with writing partners, on a draft, and ask each other questions to clarify ideas or meaning in their pieces.

Grades Three through Five

Teaching Objective:  Writing a Conclusion after a Science Experiment
· The teacher calls a small group or entire group to the group area.
· The teacher has previously selected three exemplar conclusions from recently performed experiments.

· The teacher displays these two of the conclusions on chart paper or a document camera asking the students to read to determine similarities.  The teacher asks what elements are present in these two conclusions?
· Teacher encourages students to name commonalities they observe as she records these for use on an anchor chart.

· Repeat the previous step by looking at the third conclusion and adding to the list (or taking away ideas that may not be essential in all three conclusions). The goal is to develop a list of what should be included in an exemplary conclusion.  This information should be posted on an anchor chart.

· The teacher and students work together to write a conclusion of the current science experiment.

· In the weeks that follow, the teacher instructs students to write conclusions for science experiments, using the outlined criteria and revisiting the anchor chart in the form of a mini-lesson.  The anchor can continue to be revised as the students develop their craft.

“I believe in being “systematic,” but in wise ways – in ways that make sense to children.  Children don’t need strategies and skills presented in specific order, but in relation to their needs as they arise in the course of reading and writing.  A system is parts working together as a whole.  Insisting on an arbitrary order to teach reading skills and strategies decontextualizes a contest-laden process and often turns children off to reading when they should love it.”








Sharon Taberski, On Solid Ground
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http://www.mrsnelsonsclass.com/teacherresources/teachingwriting/morningmessage.aspx
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